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Crecting Safe, «

The Responsive Classroom appyoach
is 2 way. of teaching that emphasizes social, ‘ema-
tional, and acadensic growth in a stwong and safe
school community. Developed by dassroom teach-
ers in 1981 and x_unuut il r!zh ned o mest 3rhnn1=.
necds, the approach con s of praciical strategies
for helping' children build academnic and social-
emotional competencies day in and day out. In
urban, suburban, and raral s.Pl:ung.s n.aucnnwxde_-
educators using these sirategies report increased
student engagement and ac"lch_un_u_ pl’(‘)fv‘r&"ﬂ‘%, along
with fewer dsaupl:ru_ problerns .

Gl..lldll'lg Prinnmples

The Responsive C'.i'as:.rnunx ‘approach is anfor.rne <l l'.vy
the waork of educational thiedrists and the exper i—
ences of exemplary da,-»- CoOOrTL t.PRt‘hf‘\" .E.ev&_n
principles’ gl.:id.e th:ls applum L5
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ipnrt;iﬁt"zm__"_thf
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How chlld.rm learn is as 1mp<:rtnnt az what they
learn: Process and mntoﬂt go hand in hamnd.

The greateﬂl' rngrunva_ growth occurs thi ough
social intecaction |

‘o be aucrc..sﬁ.].l ::cadcmlcl[!y and wnrl:llly. chil-
dren need a set of scri:nl. skills: cooperation, asser-
tion, responasibility, empathy, and self-contral.

Knowing the children we teach—individually.
culturally, and deyelopmentally—is as impor-
tant as .k.u.uwl.ﬂg the content we teach

Knowlng the families of the {.n;ldron we teach
and waor _n_’g with them as partness is e-:-:anth[
B L= rhn}dre s education.

How tln: d-_luqu at schoaol worlc tu;_,ether is as irn-
portant as their individual competence: Lasting
chanpe b('glns wu.h th adu'll. commu nity.
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Classrooin Practices

At the heart of the Resporsive Classroam
approach are ten classroorm prac tices:

Marning Meeting- —Ba.l.lu_l.u‘lp as a whole -
“class each momning to greet one another
share news, and wann up for the day ahead

Rule Creation—helping students ceate
classroom rales thar allow all class mem-
bers tu :neet thieir leaming goal:i

h:r.=n:a crive Madehn s eeachi ng children o
“ml

e and internalize expectad behaviors

'thrnligh a unigue znudg_hng technigque

i’u:n‘;ve Teacher Lanquaqe—us‘lng words
and wone to promote children’s active

' _ lca.rning and Self—cllsclplhl? .

CLogical Con$Fquences—'—respundnng to rais-
S behavior in a way that allows children o
fix and learn from their mistales wl_ule

: prcservlng ﬂ‘LEll’ dignity -

Guided i c_avcry uluodut‘ing rﬁ:lt_eri.al-c )
using a format thiat enc uurﬂgts CrLilll.V.‘llY

- arnd 3(“&pouslb1h|:y

Academic Ch oice—lncreasrng stizdent
motivation by difféerentadng instsuction
and allowing students teadlc;—au uctured
choices in thieic wn'rk

Classroom ()rgcrru_cqunu—aet‘ting up the
physical room in ways that encourage
independence, coopt_rauun, and pro-.
ductivity

Working with Families—hearing families’
insights and helping Yiem u ncerstand
the sc hno'l s tead‘ung_., approaches

Calabaorative Prabilem ioiv:nj—--usunr, O
ferencing, role playing and other stratepies
to engage students in problem-solving




Morning
Maeting

Four Components of Morning Meeating

1. Greeting: Children greet each other by name. The greetings are structured and often include
shaking hands, clapping, singing, and other activities,

Z. Sharing: Students share some news of nterest, nsually personal news, and respond to eacly other,
articulating their thoughts, feelings, and qguestions in a positive rnanner.

3. Group Activity: The whole class does a short activity together, building class cohesion throu gh
active participation.

4. Mews and Aunouncementis: Students practice academnic skills and build their sense of com-
munity by reading and discussing a daily messapge written by the teacher

Morning Meeting and Class Meeting

It’s important to note that Morming Meeting is not the same as a class meeting. Class meet
ing is a strategy for group problem-solving. Teachers often hold regularly scheduled class
meetings to discuss ongoing issues, but this meeting is never done in place of Morming
Meeting. Instead, many teachers reserve a thirty minute afternoon period one day a week.
Not all teachers wanl or need to hold regular class meetings; some teachers schedule class
meetings as needed to resolve a parlicular problem.

Formats for class mestings are described in 7eazching Childrer: (o Care (Chamey), Posilive
{Dx’sc:ph’ne (Nelsen), and Ways We Warit Owur Class fo Be (Developmental Studies Center).
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Rules smd
Logical
Consequences

Discipline in the
Resporsive Classroorz
Discipline in the Resporesive Classroons approach is hoth p1joac:r.iw~.. and reactive.

= Proactively, we work with, children to create, teach, and practice classroom rules,

= Reactively, we use logical consequences to help children regain control, make amends, and gep
back on track whemn they forget or choose not to take care of themselves or each other

Choaractreristics
The teacher:

= Respects the child and the child’s goal of being a si gnificant community member

m Shares power and control withs sindents, building on their capabilities, teaching themn necessary

social §ki Us, und giving themn new responsibilities when they are ready to handle them
= Uses encouraging and empowering language to support children’s success
= Uses logical consequences to help children fix their mistakes and regain self-conirol

= Values mutual problemi-solving.as a tool to teach ethical thinking and respectful cormmunity
membership

.

= Guides students to think for themselves and act in caring and responsible ways




zoals of Logical Conssquences

1. To pive children the chance to regain sell-control

2. To help children:

« Recognize the connection between their aclions and the outeomes ol those actions
= Fix problems cauvsed by their mistake or mishehavior
« Make amends and preserve their relationships

= Avoid-similar problems in the future
3. To preserve the dignity of the child and the integrity of the group

4. To keep children safe

Characteristics of Logical Consequences
= Respectful .

‘the teacher's words and tone of voice cormmunicate respect for the children. Focus is on the behavior
rather than oo the child’s character. For exarmnple, when one child pushes an other, the teacher tells
thie child to “stop pushing,” rather than telling the child to “stop being a bully.”

= Relevant

The consequence is directly related to the children’s actions. For example, if a group of children are
supposed to be working together on a project but spend the tirne talking about the weekend, a mie
vant consequence would be that they don’t worlk together anyinore that day. ’

a Realistic

The consequence st be sormething the children can reasonably do and that the teacher can follow
through on. For example, 2 child who writes on a desk could be asked to clean that desk, but not
twenty desks and not at a Hme that’s 2 hardship for either the child or teacher.
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Three Kinds of Logical ConseguUences
1. “You break it-—you fix it.”

Children take responsibility for fidng, as best they can, any p ablam or mess they created.

Apc_:tldgy of Action is @ form of “you break it—you fix it” that atteropis to fix hurt feelings and
damaged relationships. Children go beyond saying “I'm sorry” 1o making amends for the huarthal
behavior (See “Apology of Action: Teaching Children to Make Arnends,” page 118)
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2. Loss of privilege.

Establishing rules together irnplies trust among everyone in the group. With this trast come the priv-
ileges of the classroorn: using materials and work argas, working with friends, choosing a learning
activity, joining a reading or math group. When a student (or group of shudents) breaches that trust,
for example, by being careless or unsafe, a logical consequence is for the eacher to take away the
related privilege until the child shows a readiness (o handle the privilege. The teacher also provides
a process that helps the child learn and demonstrate that she is ready to try again.
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3. Tiwme-out . ke - 2
A child who is beginning to lose control in.away that is disTuptive or that cornpromises safety is asked ~—
to leave the scene. During the time away from the group, the child’s job is Lo regain self-control so >
she can corne back to the group and participate in a positive way. (See “Guidelines for using tirme- -

out effectively” on the next page.) - . T







