The Six T's of Effective Elementary Literacy Instruction

In a ten-year study of exemplary elementary classroom reading instruction, here's what

matters:

TIME: How much time is spent actually reading? Effective teachers have

students do more guided reading, more independent reading and more reading in social studies and science. In many exemplary classrooms, children are reading and writing for half the day! "Stuff" does not dominate instructional time.  (This includes test-prep worksheets, copying definitions, and after-reading comprehension worksheets.)

TEXTS:  Children need books they can actually read with a high level of accuracy, fluency, and comprehension.  All children cannot, therefore, be in the same book.  "One-size-fits-all" contradicts everything that we know about effective teaching.  "Simply put, students need enormous quantities of successful reading to become independent, proficient readers." Motivation for reading is dramatically influenced by reading success.

TEACHING:  Wonderful teachers don't "assign and assess," they are involved in  "active instruction." Explicit demonstrations of cognitive strategies are modeled. The excellent point is made that worksheets can be completed only by children who already know what to do; children don't acquire knowledge from a worksheet - they need teaching. Children don't acquire strategies from questions at the end of the chapter

either.  Commercial programs typically provide no useful information on explicit instruction, simply a definitional model. 

TALK:  There's more of it. It's more conversational than interrogational. Discussion is purposeful and personalized, not scripted or packaged.  Thoughtful classroom talk focuses on making children's thinking visible and building understanding.

TASKS:  Leaving behind low-level worksheet tasks, effective teachers demonstrate greater use of longer assignments, tasks that integrate several content areas, and substantive work with more complexity. Exemplary teachers provide "managed choice" with students working on similar but different tasks.

TESTING:  Student work is evaluated based on effort and improvement. Rubrics shift responsibility for improvement to the students so "luck" doesn't play a part.  Most effective teachers use almost no test-preparation materials feeling that good instruction is what makes the difference.  "In the end it will become clearer that there are no "proven programs," just schools in which we find more expert teachers - teachers who need no script to tell them what to do…Are we creating schools in which every year every teacher becomes more expert?"

From: Allington, Phi Delta Kappan, June 2002.
